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Mrs. Green leads the  children in her  preschool classroom  in their  

morning  song: "The more we get together, together, together, the more 

we get together the hap-." She stops abruptly to run after Miles, who 

has left morning circle to play with the musical instruments. As Mrs. Green 

approaches him, Miles folds his arms across his chest, then kicks his legs 

and screams. Mrs. Green gently places her hand on Miles's arm and 

looks him in the eye.  She says, "Miles, I see that you are upset because 

you don't want to sit at morning circle and want to play with the musical 

instruments instead. Should we take the instruments to the circle and play 

with them after we've finished our calendar activities?" Miles smiles. Mrs. 

Green notes his response and says , "OK. First, please sit calmly at 

morning circle for three minutes; then you can play with the instruments. Is 

that a deal?" Miles nods. Mrs. Green responds, "Give me a high-five!"
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What’s your goal!

To Minimize Challenging Behaviors 

by BUILDING a Culturally 

Responsive

Community of Practice



HOW ARE 
CHALLENGING 

BEHAVIORS AND 
CULTURAL 

RESPONSIVENESS 
CONNECTED?
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PRESENTATION TITLE 7

Challenging behavior is defined 

as "any repeated pattern of 

behavior, or perception of 

behavior, that interferes with or is 

at risk of interfering with optimal 

learning or engagement in 

prosocial interactions with peers 

and adults" (Powell, Dunlap, &

Fox 2006, 26). 
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Challenging 
Behaviors

Linked to 
social and 
emotional 
adjustment 
concerns

Children in urban 
communities can 

experience 
conditions that 

can contribute to 
risk factors for 

social/emotional 
delays

Urban areas 
have a higher 
poverty rate

Children who 
live in poverty 
are twice as 

likely to be at 
risk for 

developmental, 
behavioral and 
social delays



30% WHO LIVE IN 
POVERTY EXHIBIT 
CHALLENGING BEHAVIORS
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What is Culturally 

Responsive 

Practice?
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Culturally Responsive Practice is 

often defined as using the 

experiences and perspectives of 

children and their families as a 

tool to support

them more effectively (Gay 2002).
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5 Culturally Responsive 

Core Strategies to promote 

positive teacher relationships with young 

children in preschool and minimize 

challenging behavior
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#1 Learn About Children 

and Families
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WHY ARE WE STILL EXPLAINING HOW 
TO AND WHY IF IT’S SO EASY?

PRESENTATION TITLE 15



WRITE DOWN AT LEAST 2-3 
WAYS IN WHICH TEACHERS CAN 
PARTNER WITH FAMILIES.
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During a recent conversation with Miles's mother, Mrs. Green learned
that Miles's father is a musician, and that Miles really enjoys music.
Miles's mother explained that Miles likes to dance and sing to his
favorite songs, moving vigorously around the house. Mrs. Green used
her knowledge about Miles's interest  to  plan  music and movement
activities for future morning circles to engage Miles.



PRESENTATION TITLE 22

#2  Develop and Teach 

Expectations
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What are your current 

Classroom Expectations?



BY LINKING THE VALUES AND CULTURES OF 
THE CHILDREN, TEACHERS AND FAMILIES



DEVELOP AND TEACH 
EXPECTATIONS ARE 2 
DIFFERENT CONCEPTS
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Should be stated positively

Should be related to both 

children and adults

Based expectations and 

shared values and cultures

Include children in forming guidelines



TO TEACH 
EXPECTATIONS
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Expectations should be consistently 

emphasized

Teach, model and reinforce over 

different times of the day.

Like when?

Songs, Finger Plays, Puppets, 

Reading stories

Pictures of children, teachers and staff demonstrating expectations
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Verbally acknowledge 

specific areas of behavior, 

attitude and learning by 

recognizing the “specific” 

action.

“Billy, you did a wonderful job by being 

a “Good Friend” when you shared your 

trucks with Alex.”
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Verbally acknowledge 

specific areas of behavior, 

attitude and learning by 

recognizing the “specific” 

action.

You create an EXAMPLE
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To be culturally responsive, 

expectations reflect the 

values and cultures of the 

families, teachers and other 

staff in the school.
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When was the last time your 

classroom expectations 

changed or were modified 

based on the ever-growing 

ever-changing needs of your 

children and families??
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#3  Develop and Teach 

Empathy
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What is Empathy?

concern for others 

arising from an 

emotional connection



PRESENTATION TITLE 33

First, teachers must self-

reflect on their own 

implicit bias.

What is implicit bias?





We All Have Implicit Bias
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Ask Reflective Questions: 

❑What are my initial reactions to this 

child and her family?

❑What do my reactions tell me about 

my personal beliefs and assumptions?

❑What can I do to build the child's and 

family's trust? 



HOW CAN TEACHERS HELP CHILDREN 
LEARN EMPATHETIC BEHAVIOR?

❑ Modeling warm and responsive actions by 
anticipating and responding promptly to 
children’s needs and worries

PRESENTATION TITLE 38

❑ Lesson planning

❑ High Quality Books and songs that reflect 

the ethnic makeup of your classroom
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In a jubilant rendition, Miles and Carmen share a toy drum and a 
tambourine as they dance to a popular song heard in their 
communities. The song promotes unity, friendship, and love. Through 
group music making, children can express feelings and connect with the 
feelings of others, promoting positive social and emotional 
development.
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#4  Perspective Taking



PRESENTATION TITLE 42

Perspective Taking

the capacity to 

understand another's 

thoughts, feelings, or 

internal states 



“I” 
STATEMENTS

Affective statements are "I" 
statements that express a feeling, 
precisely describe a child's 
behavior, and make the child 
aware of the positive or negative 
impact of the behavior.
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"Stop running in the 

classroom. When you run 

in the classroom, our 

friends are not safe." 

"I see that you are really excited 

about going outside. Thank you 

for putting your dish in the trash, 

but please remember to use your 

walking feet and move around 

your friends."

What’s the difference?
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Mrs. Green leads the  children in her  preschool classroom  in their  

morning  song: "The more we get together, together, together, the more 

we get together the hap-." She stops abruptly to run after Miles, who 

has left morning circle to play with the musical instruments. As Mrs. Green 

approaches him, Miles folds his arms across his chest, then kicks his legs 

and screams. Mrs. Green gently places her hand on Miles's arm and 

looks him in the eye.  She says, "Miles, I see that you are upset because 

you don't want to sit at morning circle and want to play with the musical 

instruments instead. Should we take the instruments to the circle and play 

with them after we've finished our calendar activities?" Miles smiles. Mrs. 

Green notes his response and says , "OK. First, please sit calmly at 

morning circle for three minutes; then you can play with the instruments. Is 

that a deal?" Miles nods. Mrs. Green responds, "Give me a high-five!"
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Mrs. Green leads the  children in her  preschool classroom  in their  

morning  song: "The more we get together, together, together, the more 
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and screams. Mrs. Green gently places her hand on Miles's arm and 

looks him in the eye.  She says, "Miles, I see that you are upset because 

you don't want to sit at morning circle and want to play with the musical 

instruments instead. Should we take the instruments to the circle and play 

with them after we've finished our calendar activities?" Miles smiles. Mrs. 

Green notes his response and says , "OK. First, please sit calmly at 

morning circle for three minutes; then you can play with the instruments. Is 

that a deal?" Miles nods. Mrs. Green responds, "Give me a high-five!"
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#5  Using Group Time to 

Discuss Conflict
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What it is VS What it is not
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GROUP TIME is….

a restorative justice approach

offers those involved in the conflict an 

opportunity for reconciliation

can promote inclusion, as opposed to exclusion

Promotes trust in their community
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GROUP TIME is NOT….

Circle Time/Large Group/Small Group/ Curriculum

Punitive, or exclusionary “time out”

Not created to promote shame or blame
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How do teachers create Group 

Time to Resolve Conflicts?
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Establish a Tone for the Meeting

Culturally Relevant:

Poems

Songs

Books

Friendship Quotes
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Remind Children of the Expectations 

for the group meeting:

"We've been practicing how to 

listen and how to talk at group time. 

Let's remember to wait calmly for 

our turn to speak, make eye contact 

with the person to whom we're 

talking, and use kind words." 
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Conducting group time prior

to situations with potential for 

challenging behavior

❑Field Trips

❑Picture Day

❑Guest Speakers

❑Change in the Environment, such 

as centers



5 Culturally Responsive Core Strategies 

9/3/20XX PRESENTATION TITLE 55

➢Learn About Children and Families

➢Develop and Teach Expectations

➢Develop and Teach Empathy

➢Perspective Taking

➢Using Group Time to Discuss Conflict



You must complete the Assessment

You must complete the Evaluation



Like us on Facebook             Follow us on Pinterest

Thank you!

www.litebritellc.com
cey@litebritellc.com

410-459-9685

CKO-7440

When the Reward Outweighs the Risk – Challenging 
Behaviors and Cultural Responsiveness

mailto:cey@litebritellc.com
tel:410-459-9685


References

Benedict, E.A., R.H. Horner, & J.K. Squires. 2007. "Assessment and Implementation of Positive Behavior Support in

Preschools." Topics in Early Childhood Special Education 27(3):174-92.

Berliner, R., & T.L. Masterson. 2015. "Review of the Research: Promoting Empathy Development in the Early Childhood and

Elementary Classroom." Childhood Education 91 (1): 57-64.

Boykin, A.W. 1994. "Afrocultural E."Xpression and Its Implications for Schooling." In Teaching Diverse Populations:

Formulating a Knowledge Base, eds. E.R. Hollins, J.E. King, & W.C. Hayman , 243-56. Albany: State University

ofNewYork Press.

Bronfenbrenner, U. 1977. "Toward an Experimental Ecology of Human Development." American Psychologist 32 (7): 515-

31.


